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The Catalyst Schools
Mission Statement



The Catalyst Schools believe that every child possesses inherent value and potential, regardless of background, educational level, or life circumstances.
Our college-preparatory schools partner with urban communities to offer K—8 students welcoming educational settings that nurture academic, social, and emotional growth.  As students move on to high school, they remain vital members of the Catalyst community through our graduate support programs.  We help all students and graduates discover a fruitful path to high school, to college, and to a citizenship that embraces peace, justice, and respect.  We actively engage students’ families and neighborhoods, striving to create strong connections between students’ education and the communities they live in.  Guided by this mission, we empower our students to become agents of change.																			[image: ]


From this Mission flow Catalyst’s four core values:
Rigor
Results
Relationship
Hope



Catalyst’s Mission and Vocation


The educator’s point of view
A Story
A prince had three wise friends.  One of these was a sculptor, one a biological scientist, and the other a teacher.  One day, out of curiosity to know and compare the way each of his friends looked at things, he put them to a little test in this way:  he called them one by one into his garden where there was a small reflecting pool in the center.  To each he asked the same question, pointing to the pool and saying, “Tell me, what you see here?”

[image: reflecting_pool_L]

Before answering the sculptor walked around the pool, admiring the lovely marble parapet which was beautifully sculpted.  He answered, “I like the pool because the parapet is marvelously carved.”
The scientist looked at the parapet but his glance was immediately drawn to the pool itself.  For a long while he closely examined the water, the lotus flowers opening on the surface, the little colored fishes that swam in the water and the insect life that moved both on the surface and beneath it.  His answer was, “What is best about the pool is the life that teems in its waters.”
When it was the teacher’s turn, he began as the other two had done.  He also observed the parapet and, even more so, the water.  He then responded, “The parapet is beautiful and I’m sure that the life that is in the water is even better.  But what impresses me the most is the light.”  “The light?”  asked the prince in surprise.  “Yes,” said the teacher, “just look at the play of lights and shadows that bring out the carvings on the parapet.  The light makes the pool look different in the morning than at noon or in the evening.  Notice how the rays of the sun filter all the way down to the bottom of the pool.  Everything comes clear at its touch.  And what is most important, life grows and transforms within the pool thanks to the light.  Tomorrow it will be different from today.  We just cannot say what we will see in each new day because the light adds life to mystery.”

The teacher faces the student
The sculptor’s point of view – This point of view has two positive aspects.  It is not, first of all, distracted by the actual limitations of the student but goes beyond to what the student can become.  It is a constructive and optimistic attitude.  Secondly, it brings out the student’s potentials for development.  The teacher, from this point of view, sets out to discover and draw out such potentials and awakens in the student the expectation of fulfillment.
There is a considerable “but” in this point of view.  The sculptor shapes the block of marble to his/her own vision; molds it according to what he/she wants.  This is appropriate for a block of marble but not for another person.  We cannot cast students into our own image and likeness.  We must learn to listen to who the student is, what he/she thinks, feels, the reasons for his/her behavior, etc.   It is the student who is ultimately responsible for his/her own development.  The student is a living human being not to be shaped according to our notion of what we think is best for him or her.  We must listen attentively to the student’s dreams, desires, likes, hopes and fears, what he/she loves and hates.
The scientist’s point of view – Unlike the sculptor, the scientist sees reality and does not try to change it as he/she would wish.  He/she does respect it as a living organism and tries to foment its growth and development.  This too is a positive point of view.
There is another “but.”  This point of view directs us to analyze the real situation of the student observing the child’s successes and failures, tendencies and possibilities.   This point of view asks us to foresee the student’s reactions and arrange the proper conditions that will achieve the desired results in the student’s behavior.  In effect, from this perspective, we attempt to control all the variables that will have any effect on the student’s progress in learning.  This can all be good.  The problem arises in the fact that this point of view is necessarily controlling, positivist, strictly based on logic.  It can eliminate mystery or ignore it.  It tampers with a student’s freedom and does not allow for the surprises that accompany every child’s development.  It cannot see anything that defies the “natural” flow that might happen as a child is influenced by, discovers, and adopts values other than those proposed by the teacher.  At this point, the scientific point of view gets lost.
The educator’s point of view – The teacher by vocation captures the complexity of the person through intuition.  His/her great contribution lies in the depth and breadth of his/her viewpoint and how much latitude he/she allows for surprises and mystery to enter the picture.  It is mystery, the surprise that causes us to look twice, three times, four times, that is the active light in the interior of every person.
The educator’s point of view never pigeon-holes a student.  It always knows the student is a person in evolution.  It recognizes the complexity of this reality.
This point of view realizes a person’s future does not depend on theintellectual mastery of “scholastic programs” and test scores but on the ability to situate the self critically, creatively, and in solidarity with society in the acquisition of many and varied skills, in the assimilation of values, and the capacity to make free and responsible decisions.
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The educator also sees the light in himself/herself and can marvel at the light in the person of the student.  This is the openness of mind and heart that discovers new dimensions, the transcendence of the person, even when it seems humanly impossible.  It is a point of view that reminds us we are not in charge of life and cannot manipulate it as we want even when we try.
When we look through the educator’s point of view, we become servants of emerging life – the life growing within each student.  It’s not the same in each one.  It manifests in magnificent diversity.  We, by vocation, are called to nurture and serve the life of our students.  This can only happen in relationship and so the educator comes to know the students, by name, who they are and who they want to be.  We ask permission through this relationship to serve.  When the student grants us this opportunity we all learn, we all grow, we all experience transformation.  It is a journey we take together.
From The Educator’s Life Journey  (Theme 3) by Antonio Botana, fsc, MEL Bulletin, Revista Lasalliana, pgs. 27-31.

Reflection 

1. Am I the sculptor, the scientist, the educator in my relationship to my students?
2. What are the implications of how I deal with students when one or other of these different ways of seeing them is dominant?
3. Are there ways to measure success that go beyond pure academic achievement that are also important?  What?  How should we be using them?


Mission and the Virtues of a Catalyst Teacher
and any Good Teacher

TWELVE VIRTUES OF A CATALYST  TEACHER
	GRAVITY:		modest, polite, establish good order and classroom management
	SILENCE:		speak when necessary know what is important and what is not
	PRUDENCE:		choose appropriate means to achieve a worthy goal
HUMILITY:	realize we have nothing that has not been given to us and we are called to share for the sake of others
	WISDOM:		a deep understanding of what is worthy of our effort 
PATIENCE:	peaceful possession of our very self – self control – right perspective
RESERVE:		think, speak, and act with moderation, discretion, and modesty.
GENTLENESS:	goodness, tenderness, sensitivity – right relationship
ZEAL:		go the extra mile, do what is needed for the child’s success
VIGILANCE:	diligence in all of our duties, being accountable for the stewardship that has been entrusted to us
REVERENCE:	examine and be comfortable with the deepest parts of our very self and our relationship with the rest of creation and our understanding of life itself
GENEROSITY:	sacrifice our personal interests to those of our neighbor and those in need.  It comes from awareness that we are not the center of the universe.
For more detail on the Virtues of a Good Teacher, see the complete document “The Virtues of a Good Teacher” available in the office.

You will have to give an account…whether you have not neglected some students because they were the slowest, perhaps, also the poorest, and whether you did not show favoritism toward others because they were rich, or pleasant, or naturally possessing more lovable qualities than the others.  (De La Salle, Meditation 206.1)


COMMENTARY ON THE CONDUCT OF A CATALYST SCHOOL
· It is a school for young people addressing their specific needs.
· It is rooted in prevention – knowledge of the child helps the teacher know how to relate in terms of academic need and behavioral challenges.
· It is a place where adults are constantly vigilant over the welfare of children.
· It is a community in which relationships among staff and between staff and children are nurtured.  People are connected to each other.
· It addresses children in their own context and prepares them for their future.
· It is a place where etiquette is seen as important and a way we show that we care for one another – good decorum and civility are essential.
· It is a school in which the poor have our primary attention though we always remain open to all. – there is never segregation or discrimination of any kind.
· It is a place where reflection and an interior life are seen as important and promoted.  Children and adults are asked to probe and understand themselves and their relationships deeply.
· It is a call to conversion – a turning away from those destructive elements of our lives that inhibit growth.

At Catalyst, we accept that we are not perfect, never will be, and are pilgrims struggling together on a common road.  When we hold the vision and mission together, in common, we begin to form a community of practice that heals, advances, and guarantees the success of our children.
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For more information on the conduct of schools, see the complete document “Commentary on the Conduct of Schools” available in the office.

Mission and Discipline at the Catalyst Schools

Underlying Philosophy of Discipline

The core belief at the Catalyst Schools is that the “Golden Rule” is imperative if a true learning community is going to be formed and if children are going to learn what it means to live as a productive citizen in the larger community.
At the Catalyst Schools, discipline is a tool used to reinforce rigorous and productive learning behaviors.  Discipline must first of all be progressive and preventative and designed to allow and help children avoid those situations that could result in reprimand.  
Parents are always the primary teachers of their children.  In concert with this fundamental concept, we believe parents are also the primary disciplinarians of their children.  School personnel assist the parent by addressing the needs of the whole child (academic, emotional, social, psychological, physical, and spiritual) and by establishing rigorous standards for achievement in all areas of the child’s life.
In the school, the classroom is where each child spends the greatest portion of the day.  The relationship between the classroom teacher and the child is the context in which learning takes place.  It is also the context in which discipline is exercised by the child, the teacher, and the instructional aide.
There is an expectation that all disciplinary action is taken first in the classroom by the teacher.  All discipline is intended to be formative and not punitive.  This means discipline is intended to teach a child a lesson about life, about relationship, about how to live the character traits upheld by the school:  trustworthiness, respect, responsibility, fairness, caring, and citizenship.  This is why the Catalyst Schools insist that teachers are proficient classroom managers as well as excellent instructional designers and passionate about helping students grow.  Classroom routines and procedures must be transparent and consistently applied each and every day.  Children thrive when routine and procedures support consistent and transparent school expectations.  Good discipline in the classroom, rooted in a positive relationship between child and teacher, makes learning possible and gives the child opportunity for success.
At the Catalyst Schools, a disciplined life begins as soon as the child enters the school building.  He or she is greeted with a handshake and is expected to return the greeting.  This affords the school staff an opportunity to intuit the mood and emotional context of the child immediately and to take preventive action on behalf of any child demonstrating the potential to stumble that day.  Morning routines help each child launch into a positive learning environment and create a studious atmosphere that is conducive to focused learning.  
All of this is very good but we know that children will be children.  They will not always analyze the potential consequences of their behavior.  They sometimes act impulsively.  They cannot always understand their own emotional needs or how to manage their anxiety, frustration, anger, or fear.  As a result, the Student Code of Conduct is designed to help parents and children understand those behaviors that are inappropriate and that will be addressed should they occur.  The six groups express levels of seriousness with increasingly serious consequences.  These consequences are intended to be aids to help the child avoid violation of the golden rule as expressed in the six character traits that are essential to building the school community.  They are also tools used by the school to preserve the community and to establish a culture of calm and respect where focused teaching and learning are the most important activities.
The Catalyst Schools were born of a 350 year tradition of values based education established in the 17th century by John Baptist de La Salle who was an innovator and expert educator.  He formed a community of teachers who ran the best and most demanding schools in France and eventually in 80 countries around the world.  These values based schools are renowned for their success, their culture of calm and respect, and for educating the whole child.
De La Salle said there should be specific conditions present for correction (discipline) to be an effective tool that promotes learning and the growth of the child into a productive adult with good character.
Conditions that must be present to be beneficial to the adult administering correction:
First, correction must be pure. The adult administering the correction must have the correct motivation.  Discipline cannot be rooted in anger, frustration, aversion, resentment, or a desire for revenge.  If it is, it is about the satisfaction of the adult and not the good of the child.  Purity means the motivation of the adult is clearly focused on the welfare of the child and the desire to help that child establish behaviors that will lead to success in school and in life.
Second, correction must be charitable.  The pure motivation is appropriate love for the child.  A teacher is like a doctor not an enemy.  Even though the doctor may inflict some pain, he or she is motivated by the desire to cure the malady being addressed not the infliction of pain.  Treatment is administered out of care.  The teacher truly believes discipline is a gift because of the learning that will take place and how it will open the door to greater success and gratification for the child.
Third, correction must be just.  All punishment presupposes a fault.  Discipline should only be administered for a fault that is certain.  A severe punishment should not be applied to a fault that is equally serious.  Correction may sometimes err on the side of leniency, but it should never err on the side of severity.  Otherwise we would violate not only justice but also good judgment and reason.  It would mean we are being guided by prejudice or personal satisfaction rather than the good of the child.
Fourth, correction must be proper.  We must pay attention to the age, the character, the temperament and the dispositions of the child we are about to correct and also to those of his or her parents.  In this way, we ensure that disciplinary action is proportionate to the fault, circumstances, and the end we have in view which is the good health and development of the child.
Fifth, correction must be moderate.  Discipline should never be too harsh or too quickly administered.  If it is too severe, it might embitter the child, give rise to hatred, incite rebellion, or cause discouragement.  If it is administered too quickly, it risks being neither just nor proper.
Sixth, correction must be peaceable.  Discipline is administered without impatience, excitement, or a trouble spirit.  The adult administering correction must be calm and at peace.  There should be no shouting or anger present in the tone of the one who disciplines.
Seventh, correction must be prudent.  Prudence demands we must ascertain the dispositions of both the child and ourselves.  We would punish in vain a child whose emotional life is broken, who is filled with bitterness and anger.  We must prepare a child in this condition to receive correction.  It is possible the child needs counseling, time alone, a moment to reflect.  Prudence requires us to determine whether a fault was committed out of malice or stubbornness or if it was a result of inattention, weakness or some other human flaw inherent in our condition as persons.  There should be a difference in the correction which must be appropriate to the reason the misbehavior occurred.  Prudence also demands that we examine the manner of punishing -- the time and circumstances.  In other words, we must have some conviction about what will make the disciplinary action effective for the good of the child.
We should be careful about punishing children who are timid and usually docile and who admit their faults and demonstrate their positive motivation and desire to learn and grow.
Conditions correction must have to be beneficial to the child receiving it:
First, it must be voluntary.  While this sounds impossible it means the child should understand why the correction is being administered. Voluntary reception of correction implies we have reasoned with the child, explained the reason for the discipline, related it to the character traits we uphold and the golden rule that is essential to the culture of calm and respect.  The child needs to know why his or her behavior violated the well-being of others and of self.  This should be a moment in which teaching and learning occur.  This does not mean the child will like the correction but only that he or she will truly understand the adult’s motivation and the reason for the discipline.
Second, it must be respectful.  The student should understand the adult is required to correct him or her for faults that get in the way of learning and the welfare of the school community.  When the adult corrects in a respectful manner the child can return the respect more easily and more readily admit guilt.  
Third, it must be silent.  This means that when the child is shouting, complaining, loudly giving excuses, murmuring, or otherwise resisting, he or she is demonstrating that there is no readiness for correction.  This inevitably gives rise to negative emotions in the adult.  It creates a situation when all of the other positive conditions dissolve and the adult can become as negative as the child.  When this happens, the child may need other intervention so that greater readiness to receive correction will develop and the child will be ready to demonstrate respect in the relationship with the teacher.  
These ten conditions are a matter for reflection and are the guide for adults in their role as classroom managers and disciplinarians.  These conditions should also guide the behavior of a Dean or Behavior Manager, a Principal or any other adult who has responsibility for the welfare of children.
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You must show more mildness toward some, more firmness toward others.  There are those who call for much patience, those who need to be stimulated and spurred on, some who need to be reproved and punished to correct them of their faults, others who must be constantly watched over to prevent them from being lost or going astray. (De La Salle, Meditation 33.1)


Mission and the Education
Of the Whole Child

Character Counts at the Catalyst Schools

The Six Pillars of Character
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The CHARACTER COUNTS! approach to character education doesn't exclude anyone.  Six ethical values that everyone can agree on — values that are not political, religious, or culturally biased are integrated into all dimensions of the Catalyst Schools programming. Use the points below to help young people understand the Six Pillars.  Become versed in the six values, model them and hold out the expectation that every student will be an exemplar of these values.
Trustworthiness
Be honest • Don’t deceive, cheat or steal • Be reliable — do what you say you’ll do • Have the courage to do the right thing • Build a good reputation • Be loyal — stand by your family, friends and country 
Respect
Treat others with respect; follow the Golden Rule • Be tolerant of differences • Use good manners, not bad language • Be considerate of the feelings of others • Don’t threaten, hit or hurt anyone • Deal peacefully with anger, insults and disagreements 

Responsibility
Do what you are supposed to do • Persevere: keep on trying! • Always do your best • Use self-control • Be self-disciplined • Think before you act — consider the consequences • Be accountable for your choices 
Fairness
Play by the rules • Take turns and share • Be open-minded; listen to others • Don’t take advantage of others • Don’t blame others carelessly 
Caring
Be kind • Be compassionate and show you care • Express gratitude • Forgive others • Help people in need 
Citizenship
Do your share to make your school and community better • Cooperate • Get involved in community affairs • Stay informed; vote • Be a good neighbor • Obey laws and rules • Respect authority • Protect the environment 

For information about Character Counts (including lesson plans and classroom activities):  http://charactercounts.org/









…you must lead them to renounce their former way of life, to renounce lying and to speak the truth to their neighbor at all times.  (De La Salle, Meditation  198.3)



Mission the Foundation for Collegiality and Community at Catalyst
Central to Mission at the Catalyst Schools is the reality of positive and appropriate relationships that call forth from and empower each person to be their best and to give their best to the children.  At the Catalyst Schools, all staff are called to go beyond collegiality to community.  In community we become critical friends who are willing to challenge, correct, affirm, nurture, and celebrate the joy of our successes.  Community calls us to see that the success of one is the success of all.  It is in community that all growth takes place.  Community at the Catalyst Schools includes observation, communities of praxis, mentoring, cluster work, and celebrations of major events in the life of each person and the communal whole.
Collegiality calls us to work together.  Community calls us to be present to and for one another and out of mutual presence and respect our common work flows.
Community at the Catalyst Schools is rooted in the Golden Rule, expressed throughout time and place as a singular idea but in a multitude of ways.
Bahá'í Faith
And if thine eyes be turned towards justice, choose thou for thy neighbor that which thou choosest for thyself.								—Bahá'u'lláh
Buddhism
Putting oneself in the place of another, one should not kill nor cause another to kill. 

Christianity
In everything, do to others what you would want them to do to you.  This is what is written in the Law and in the Prophets. 							 –Matthew 7:12
Confucianism
Never impose on others what you would not choose for yourself.		—Confucius, Analects XV.24 
Hinduism
One should never do that to another which one regards as injurious to one’s own self. This, in brief, is the rule of dharma. Other behavior is due to selfish desires.
—Brihaspati, Mahabharata (Anusasana Parva, Section CXIII, Verse 8) 
Humanism
Trying to live according to the Golden Rule means trying to empathise with other people, including those who may be very different from us. 
Empathy is at the root of kindness, compassion, understanding and respect – qualities that we all appreciate being shown, whoever we are, whatever we think and wherever we come from.
Islam
“None of you [truly] believes until he wishes for his brother what he wishes for himself.”
—An-Nawawi's Forty Hadith 13 (p. 56)
Jainism
Just as pain is not agreeable to you, it is so with others. Knowing this principle of equality treat other with respect and compassion.						—Suman Suttam , verse 150

Judaism
The stranger who resides with you shall be to you as one of your citizens; you shall love him as yourself, for you were strangers in the land of Egypt: I the LORD am your God.
—Leviticus 19:34[39]
Mohism
If people regarded other people's families in the same way that they regard their own, who then would incite their own family to attack that of another? For one would do for others as one would do for oneself.											—Mozi

Ancient Greek Philosophy
“Do not to your neighbor what you would take ill from him.”  --Pittacus

Sikhism
Whom should I despise, since the one Lord made us all.	--p. 1237, Var Sarang, Guru Granth Sahib, 

Taoism
Regard your neighbor’s gain as your own gain, and your neighbor’s loss as your own loss. 
The various versions of the Golden Rule taken from:
http://en.wikipedia.org/wiki/The_Golden_Rule













…carry out your ministry with love and sincere, true zeal, accepting with much patience the difficulties you have to suffer, and willing to be despised and persecuted, even to give your life … (De La Salle, Meditation 201.1)
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